
Supporting newly-arrived 
multilingual pupils

17th November 2022
Soofia Amin- Specialist Lead in Education



In today's session we aim to:

3.30
• Understand EAL and MLL pedagogy
• Look at the key issues affecting new arrivals
• Understand how to use effective pupil profiling
• Consider what best practice looks like
• Look at approaches to support pupils using EAL in the 

classroom



What does it mean?

 MPA

EAL

MLL



What does it mean?

 MPA- Midphase Admission

EAL- English as an Additional  Language               
Temporary

MLL- Multilingual Learner Permanent



Who are your pupils with ‘EAL’?

DfE definition:

‘A first language, where it is other than English, is recorded 
where a child was exposed\ to the language during early 
development and continues to be exposed to this language 
in the home or in the community.  

Where a child was exposed to more than one language 
(which may include English) during early development, the 
language other than English is recorded, irrespective of 
the child's proficiency in English.’ 



The Iceberg Model – Jim Cummins
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Who is multilingual?

A multilingual person is “anyone who can communicate in 

more than one language, be it active (through speaking and 

writing) or passive (through listening and reading)”

(Li Wei, 2008, p. 4)



We often speak of EAL learners in the deficit approach, often trying to 
‘fix’ a problem. We need to be dealing with them in an ‘asset’ based 
approach.

Many of our EAL learners have been exposed to more than one 
language by the age of three. These students enter school with some 
BICS and have foundation in their L1 to gain  CALP in their new 
language.

We need to encourage our students to use their "bilingual 
superpower" to increase and support their learning. We need to help 
our students see that although the goal is to learn English, it does not 
have to be at the expense of losing their L1.

The ‘Asset’ based approach to 
multilingual pupils



Multilingual Competence

“(M)ultilinguals and learners who are in the process 
of becoming multilingual should  not be viewed as 
imitation monolinguals in a second language or an 
additional language, but rather they should be seen 
as possessing unique forms of competence, or 
competencies, in their own right”

Cenoz and Gorter (2011:340)



 What can Bi/Multilingual pupils 
do?

Research shows that: 

● They implicitly know how language works
● Find it easier to learn other languages
● Earlier awareness of other people's perspectives 

and points of views
● Enhanced focused attention
● Adapting to changing circumstances

www.bilingualism-matter.co.uk 

http://www.bilingualism-matter.co.uk


What should a multilingual pupil leave 
school with?



How can we help them achieve this?



The experience of a Midphase admission 
child

What issues affect new arrival, Multilingual children?



Student A is from Bulgaria. She has been to school in Bulgaria 
but has had limited schooling. She  struggles with literacy in 
L1. She is able to use phonics but has some differences in 
pronunciation of certain letters. She has no understanding of 
English and is unable to answer simple questions.



What are the main issues affecting New Arrival 
admissions?

• Lack of English- social and academic barriers
• Managing a move to a new country
• Isolation, unfamiliar culture
• Lack of friends and support (for child and parents)
• Prior experiences affecting their life (separation from 

parent, trauma, insecurity)
• Little or no previous schooling
• Undiagnosed needs
• New setting and structure at school



Three admission phases for new arrivals

1- Before their first day

2-After Admission

3- Beyond Admission



Before their first day



What do we need to be aware of before a child joins your setting?

Pre-migration experience Trans-migration experience



What do we need to be aware of before a child joins your setting?

Disruption
Absence from education

Informal education

Prior Education



Initial admission meetings with pupils 
and their families at your school

• Are these being carried out at your school?
• What is the setting of the meeting like?
• What is the process of these meetings?



Setting of the meeting

• Keep it slightly informal.
• Have resources out on the table for the pupil.
• As you are carrying out the interview encourage the pupil to write 

something.
• Keep a watchful eye on the pupil and observe how they are sitting, 

interacting etc.
                                        Why is this useful?



Information sharing

• Who is the person/ team taking the interview? 
• Do you have somebody assigned for this?

At this point the information sharing is extremely important.

1. Child’s information and relevant details all completed.

2. Key information regarding the school routine, uniform and policies is shared 
with the family. Tour of school completed

Inform relevant staff of the new child.
• Who is it shared with?
• How is it shared?





The importance of pupil profiling

• How to write and pronounce child’s name correctly
• Where have they come from and who is with them?
• Who has raised the pupil joining your school?
• What languages do the family speak, read and write?
• What is the pupils learning history?
• Pupils interests, hobbies and strengths?
• Home situation
• Religious observations
• Dietary requirements
• Are there any additional needs? (how can you tell?)



What will you watch out for?



MPA Interview checklist

➢ Set the interview room and ensure there is paper, pencils and a reading book.
➢ Have your MPA interview form and parent information pack ready (collect from 

the front office)
➢ Ensure you know the child’s name and year group before you meet the family
➢ Introduce yourself and the purpose of the meeting
➢ Engage with the child and encourage them to write/draw something for their 

new teacher 
➢ Start asking parents the relevant questions to fill in the MPA interview form
➢ Keep an eye on the child and observe behaviour/interactions
➢ Give parents the school information pack and go through all the information
➢ Answer any questions or concerns
➢ Provide them with a start date and class If you are able to
➢ Ask them to come to the front office on their first day
➢ Show them around the school and the outside area for drop off and collection
➢ Take them back to the front office and see them off



Before the learner starts

● Share key information
● Take them on a tour of the school
● Introduce them their class and class teacher
● Think of a key adult who will support them
● Which adults share their first language
● What local support is there? (charities, refugee support, supplementary 

schools)



Effective Induction

● Buddies are clear on how to support them
● Key adult is keeping watchful eye
● Breaks if needed in a safe space
● Resources and literature available to support first language and 

communication



Break



Classroom practice

• What strategies  have you used for children learning 
EAL in class?

• Which strategies are the most effective in helping them 
acquire language?   



Strategies used in classes

• Use of visuals in the form of pictures, photographs, and so on, to 
help learners make sense of new information. (context rich)

• Think about the language demands of the curriculum (oral and 
written) and provide models

• Use drama and roleplay to make learning memorable and 
encourage empathy.

• Get learners to work with partners or in small groups using the 
language for a specific purpose rather than out of context.

• Maintain and develop L1 alongside improving their English.

• Provide opportunities to talk before writing and use drills to help 
learners memorise new language.

• Support language development through key phrases and 
structures as well as key words.





Vocabulary development
Instructional process

Feldman and Kinsella (2008), provide an instructional routine that includes the following adaptable steps:

● Pronounce: At times, pupils may need guidance in how to correctly 
pronounce new vocabulary

● Explain: Understanding new terms requires a clear explanation of the 
meaning using language that is already present in the learner’s 
lexicon.

● Provide examples: Pupils often need at least two or three examples 
of new vocabulary in use and in different contexts to firmly grasp the 
meaning.

● Elaborate: Learners’ understanding of new vocabulary will be 
strengthened if they are given opportunities to generate their own 
additional examples and visual representations.

“Retrieve and Interact”



Vocabulary development

Word organisers and advanced organisers

To actually “own” a word means to know a great deal about it. To 

support in-depth word knowledge use organisers that go beyond simple 

word definition.





Vocabulary development

Sentence frames: 
Sentence frames can effectively demonstrate vocabulary usage in different 
contexts. 



Substitution tables

https://ealdaylight.wordpress.com/specialised-cells-substitution-table-2/



Substitution tables



Vocabulary development

Translanguaging: 

A child’s home language(s) is one of the most valuable resources 

available for learning an additional language.

• Allow pupil to translate keywords/phrases to gain a deeper 

understanding

• Ask learners use and create bilingual dictionaries and glossaries

• Pupils to discuss ideas with other pupils who share the same language

• Parents to support understanding of key topics, texts in their first 

language



As Cummins (2000) states: 

"Conceptual knowledge developed in one language helps to 
make input in the other language comprehensible." If a 
child already understands the concepts of "justice" or 
"honesty" in her own language, all she has to do is acquire 
the label for these terms in English. She has a far more 
difficult task, however, if she has to acquire both the label 
and the concept in her second language.”











Parents and families as language experts

• Find out literacy levels of parents in their L1
• Encourage parents to support home learning in L1
• Ask parents who are literate in L1 to translate key words for the 

class
• Invite parents in to school to read or present information in a 

key language
• Support parents in understanding the importance of valuing L1 

and supporting its development as the child is gaining English 
as an additional language



Reflection

• What is working well within mid-phase admission 
at your school?

• What practices do you need to implement?


